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KREDIT-MODUL TIZIMIDA OLIY TALIMDA INGLIZ TILINI O‘QITISHNING
LINGVODIDAKTIK ASOSLARI

ANNOTATSIYA: Maqgolada kredit-modul tizimi (KMT) sharoitida oliy ta’'limda ingliz tilini o‘qitishning lingvodidaktik asoslari,
shuningdek, talabalarning o‘quv faoliyatini samarali tashkil etishning innovatsion yondashuvlari o‘rganiladi. Lingvodidaktika va KMT
o‘rtasidagi uyg‘unlikka e’tibor qaratilgan. Bu esa o‘quvchilarning mustagqil ishlash, kommunikativ kompetensiya va reflektiv fikrlash
ko‘nikmalarini rivojlantirishga xizmat qiladi. Tadqiqot nazariy tahlil bilan birga, oliy ta’lim muassasalaridagi 120 nafar ingliz tili
o‘gituvchilariga o‘tkazilgan so‘rov natijalarini oz ichiga oladi. So‘rovda vazifaga asoslangan yondashuv, modulga asoslangan baholash,
integrativ metodlar kabi 12 ta asosily pedagogik prinsipning ahamiyati va qo‘llanilishi baholandi. Natijalar shuni ko‘rsatadiki,
lingvodidaktik prinsiplardan tizimli foydalanish KMT sharoitida talabalar til ko'nikmalarini, motivatsiyasini va mustagqil o‘rganish
qobiliyatlarini sezilarli darajada oshiradi. Maqola o‘quv dasturlarini ishlab chiqish, ta’lim rejalashtirish va baholash bo‘yicha amaliy
tavsiyalar beradi, shu bilan birga lingvistik, kognitiv va madaniy jihatlarni birlashtirish imkoniyatlarini ko‘rsatadi.

KALIT SO‘ZLAR: Lingvodidaktika, Kredit-modul tizimi, ingliz tilini o'qitish, talaba mustaqilligi, modulga asoslangan baholash,
vazifaga asoslangan o‘qitish, oliy ta’lim, reflektiv o rganish.

JIMHTBOAUJIAKTHYECKHE OCHOBEI IIPENOJIABAHUA AHITIMMCKOTI'O A3LIKA B
CUCTEME KPEAUTHO-MOAYJIbHOI'O OBYYEHHUA

AHHOTALMA: B cTaTbe paccMaTpUBAIOTCS JUHIBOAULAKTUUYECKHE OCHOBBI MPENoJaBaHUsl aHTJIMUCKOrO fI3bIKa B BhICLIEH
IIKOJIe B yCJOBUAX KpeAUTHO-MOAy/1bHOM cucTeMbl (KMC), a Takke HHHOBALlMOHHBIE NOAXOAb! K MOBbILIEHUI0 3)PeKTUBHOCTH
y4e6GHOU eATebHOCTH CTyAeHTOoB. Oco60e BHUMaHUe y/ie e TCs B3aUMO/iel CTBUIO IMHIBoAUAaKTUKY U KMC, uTo cnoco6cTByeT
Pa3BUTHIO CAMOCTOSITEIbHOCTH 00y4aroLIXCsl, KOMMYHUKAaTUBHON KOMIIeTEHIIUY U pedIeKCUBHOI0O MbllljeHUs. MccaenoBanue
co4eTaeT TeOpeTUYECKUH aHaJIU3 C SMIMPUYEeCKMMHU JAHHBIMH, NOJIy4YeHHBIMU B Xo/ie onpoca 120 nmpenogaBaTesiel aHTJIMHACKOT O
S3bIKa B PA3/JIMYHBIX BBICUIMX y4eGHBbIX 3aBeZleHHAX. Ompoc OLeHHWBaJ 3HAYMMOCTb M NpPHMEHEHHWe JBEHAJLATH KJI0YeBbIX
NeJjlarorMyeckux MPUHIUIOB, BKJOYasd 33JaHHBIA MOAXOJ, MOJY/JbHOE OLlEHMBAHWE W HWHTErpaTHUBHble METOJbl 00yYeHHS.
PesysbTaThl NMOKa3bIBAaIOT, YTO CHCTEMHOE NpHMeHeHHe JIMHIBOAWJAKTHYeCKMX NpUHLUNOB B paMkax KMC sHauuTesbHO
yJIydllaeT f3bIKOBble HAaBBIKM CTY[€HTOB, UX MOTHMBALMIO U CIIOCOOHOCTb K CaMOCTOATEeJIbHOMY 0Oy4eHMIO. B cTaTbe Takxe
Npe/CcTaB/JeHbl IPAaKTHYEeCKHEe PEeKOMEHAALMH 10 pa3paboTKe y4yeOHBbIX NPOTrpaMM, MJIAHUPOBAHUIO 00y4eHHUsS U OLeHKe, YTO
no3BoJieT 3GPEeKTUBHO HHTErpUpoOBaTh JUHIBUCTHYECKHE, KOTHUTHUBHbIE U KyJbTypHble acCIeKThbl IPOLecca MpenojaBaHus
AQHIJIMMCKOTO A3BIKa.

K/IFOYEBBIE CJIOBA: JluHeeodudakmuka, kpedumHo-modyabHas cucmemd, npenodagaHue aHeAulickozo si3blKd, camMocmosimeb-
HOCMb cMy0eHmos, MOJy/1bHOE OYEHUBAHUE, 3a0aYHO-0PUEHMUPOBAHHOE 06Y1eHUe, 8biculee 06pa308aHuUe, pedieKCUBHOe 06YHeHUE.

PEDAGOGICAL AND LINGUA-DIDACTIC PRINCIPLES OF ENGLISH TEACHING IN
MODERN HIGHER EDUCATION

ABSTRACT. The article explores the lingua- didactic foundations of teaching English in higher education under the credit-
module system (CMS), highlighting innovative approaches to improve student learning outcomes. Emphasizing the interplay
between lingua-didactics and the CMS, the study investigates how modern pedagogical strategies can foster learner autonomy,
communicative competence, and reflective learning. The research combines theoretical analysis with empirical data obtained
through a survey of 120 English-language instructors across several higher-education institutions. The survey measured the
perceived importance and implementation of twelve core pedagogical principles, including task-based design, module-based
assessment, and integrative teaching methods. The findings indicate that the systematic application of lingua- didactic principles
within CMS significantly contributes to the development of students’ language proficiency, motivation, and independent learning
skills. The study also discusses practical recommendations for curriculum design, instructional planning, and assessment, aiming
to optimize the integration of linguistic, cognitive, and cultural aspects in the English language teaching process. By addressing
both theoretical and practical dimensions, the article contributes to the understanding of effective strategies for implementing
lingua- didactic principles in modularized educational settings. It further underscores the potential of the CMS to create flexible,
student-centered learning environments that align with contemporary higher-education standards. The research outcomes
provide a foundation for educators, curriculum developers, and policymakers seeking to enhance the quality and efficiency of
English language instruction in universities.

KEYWORDS: Lingua- didactics, Credit-Module System, English Language Teaching, Learner Autonomy, Module-Based Assessment,
Task-Based Learning, Higher Education, Reflective Learning.
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INTRODUCTION. In the contemporary higher-
education context, teaching English is no longer simply
about grammatical accuracy, vocabulary drills, or passive
absorption of language rules. Rather, it has evolved into
a complex enterprise of cultivating communicative
competence, intercultural readiness, autonomous lear-
ning and professional language use. Central to this
evolution are two inter-related fields: pedagogy (the
art and science of teaching) and lingua-didactics (the
science of language teaching and learning) [Boltayeva,
2024; Niyazova, 2024] [“THE GENERAL THEORY..”;
“Lingua-didactics As a Methodological Basis...”] [t9;19].

Higher education institutions thus face the challenge

In this article, we explore the pedagogical and lingua-
didactic principles that underlie effective English
teaching in modern higher education. Specifically, we
pose the following research questions:

1. Whatkey pedagogical and lingua-didactic principles
shape English teaching in higher education today?

2. How are these principles operationalzed in teaching
practice within a credit-module context?

3. What empirical evidence supports their effecti-
veness and what challenges remain?

METHODS. To address these questions, the study
adopted a mixed-method design comprising two main
components:

of integrating pedagogical and lingua- Distribution of Mean Ratings of Pedagogical and Linguodidactic Principles (N=120)

didactic principles within a credit-
module system, where students
assume greater responsibility for
self-regulated learning and where
teachers act as facilitators of meta-
linguistic, cognitive and socio-
cultural processes. The credit-module
system paradigm emphasizes flexible,
student-centered, competency-based
learning, which aligns closely with
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Quantitative  component: A interviews were conducted with 12 instructors (selected

survey was administered to university English-
language instructors (N = 120) at several higher-
education institutions. The survey asked respondents
to rate the importance and implementation of a set
of 12 pedagogical/lingua-didactic principles (e.g.,
“learner autonomy”, “communicative purpose”, “task-
based design”, “reflective learning”, “module-based
assessment”) on a 5-point Likert scale.

Qualitative component: Follow-up semi-structured

Survey Results: Mean Ratings of Pedagogical and Linguodidactic Principles (N=120)
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from the survey pool) to gain deeper insights into how
these principles play out in their module-based courses,
what obstacles they face, and how they adapt module
design and assessment accordingly. Interview transcripts
were coded thematically to identify recurrent patterns.
Data were analysed using descriptive statistics
(means, standard deviations) for the survey, and
thematic content analysis for the interviews. The credit-
module context was taken into account by asking
instructors
specifically
how the credit-
module structure
supports or
constrains
the linguistic-
didactic and
pedagogical
principles.
Ethical clearance
was secured;
participation was
voluntary  and
data anonymised.
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RESULTS

Survey findings: Table 1 summarizes the mean ratings of the
12 principles (on the 5-point scale). The top-rated principles
were: “communicative purpose of language” (M = 4.52, SD =
0.43), “learner autonomy/self-regulated learning” (M = 4.47,
SD = 0.49), and “module-based flexible assessment” (M = 4.10,
SD = 0.56). The lowest-rated principles included “explicit
grammar-translation focus” (M = 2.23, SD = 0.85) and “rigid
lecture-based delivery” (M = 2.31, SD = 0.81).

Interview findings: Thematic analysis revealed three
prominent themes:

1. Alignment of modules with communicative tasks -
Instructors emphasized designing modules where tasks reflect
real-world English usage (e.g., professional portfolios, project
presentations, peer-reviewed discussions). This aligns with
lingua-didactic emphasis on real communication [Niyazova,
2024] [19]

2. Promoting learner autonomy and reflection - Several
instructors reported integrating self-assessment checklists,
reflective journals, and student-led mini-projects. They linked
these to the pedagogical principle of fostering independent
learners within a credit-module framework.

3. Assessment redesign and credit-module flexibility -
Many instructors stated that the credit-module format allows
for continuous assessment (tasks, peer reviews, e-portfolios)
rather than only final exams, aligning with the modern
pedagogical principle of formative assessment and lingua-
didactic principle of scaffolding learning. At the same time,
faculty cited challenges such as large class sizes, limited
resources for digital tasks, and students’ entrenched passive
learning habits.

DISCUSSION. The findings indicate strong convergence
between the surveyed educators’ beliefs and current research
on lingua-didactics and pedagogical principles. The high
ratings for communicative purpose and learner autonomy
show that in higher-education English teaching, instructors
recognize the importance of aligning with real-life language
use and independent learning. This echoes the argument of
Soroka (2024) that modern lingua-didactic techniques should
activate cognitive processes and reflect students’ professional/
linguistic personality development [2].

Moreover, the module-based flexible assessment and
continuous tasks correspond well with the credit-module

system’s affordances: the modular format enables more
frequent, smaller-scale assessments, thus facilitating
scaffolding, feedback and student engagement — which are
hallmarks of effective pedagogy.

However, the qualitative data also underscore persistent
impediments. Traditional teacher-centered habits, institutional
constraints (e.g., large classes, rigid curricula), and students’
passive expectations remain obstacles. This aligns with
earlier critiques of lingua-didactics which warn that balancing
communicative competence with structural accuracy,
accommodating individual learner differences, and integrating
cultural components are ongoing issues [Jalolova & Yusupova,
2025] [5].

For Uzbekistan and similar higher-education contexts,
the results suggest that enhancing professional development
(for instructors), fostering digital task-based environments,
and restructuring large-scale lectures into smaller credit-
modules could deepen the implementation of these principles.
Additionally, embedding lingua-didactic reflection (teachers
thinking about how language is learned) alongside pedagogical
reflection (teachers thinking about how teaching happens) is
recommended.

CONCLUSION. This study has examined the key pedagogical
and lingua-didactic principles in English teaching in modern
higher education, particularly within a credit-module system.
It found strong alignment between instructor beliefs and
current theoretical frameworks: emphasizing communicative
purpose, learner autonomy, task-based module design and
flexible assessment. Yet, it also highlighted practical challenges
in implementation.

To advance English teaching in higher-education settings,
institutions should (1) provide continuous professional
development in lingua-didactic principles, (2) redesign
modules to increase interactive, authentic tasks and formative
assessments, and (3) support infrastructure and cultures
that enable learner autonomy and reflectivity. This holistic
integration of pedagogy and lingua-didactics promises to
elevate the quality of English teaching and align it with global
higher-education standards.

Future research might undertake longitudinal studies
tracking student outcomes across module redesigns, or explore
digital-lingua-didactic  interventions (e.g, Al-supported
feedback) in the credit-module context.
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